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In a changing world
of L.R.C.s and
video-cassettes, the
library holds
its own.

I

N THE BEGINNING..

there was a book. A library of one
soon became a library of two,
of four, of eight. . . . With these
volumes, the student of learned
ways built up and added to his
store of knowledge in the
academe. The book was his
primary source and means - and
visions of video-cassettes
scarcely danced in his head.
The learning process has come a
long way since the beginning of
time. It has come a long way
since the beginning of Whittier
College. Technological advances
have made possible such facilities
as a Learning Resources Center,
equipped with the modern
marvels of desk-top computers,
film libraries, video-tape programs, audio-cassettes, video
equipment sending television
programs to receivers in individual
classrooms - all encompassing
totally new concepts in
instruction and learning.
Yet, it began with the book. And
while the book is being supplemented by new equipment, it and
the library remain the traditional
and fundamental academic
support service.
But the library, too, grows and
changes to accommodate the
times. Whittier's collection began
with but five volumes of

Johnson's Encyclopedia, given to
the Academy by Professor John
Chawner in 1891. It expanded in
small, slow steps with occasional
gifts of volumes, a "score of
ancient classics" presented in
1898, and its first substantial
acquisition in the form of the
Rev. David J. Lewis' private
library - ii ,000 volumes of
nineteenth century theology.
At the turn of the century, the
Rev. Lewis' collection - which
constituted the major portion of
the Whittier library - was
housed in the northwest corner
room of Founders Hall; by 1933,
with a collection of 16,000, the
annual budget for the library had
reached just $2,000.
Thirty-nine years later, in
January of 1972, the Whittier
library acquired its 100,000th
volume while operating under
a $100,000 yearly budget for
books and journals (not including
gifts) and housed in the Bonnie
Bell Wardman Library, the
first facility of its own.
Not only has it expanded dramatically, but the library has
been preparing for the "space
crush," the time when the large
Wardman facility cannot handle a
greater capacity. For the past
several years, the library has

been purchasing an increasing
amount of microprint, primarily
newspapers and journals on
microfilm; approximately 4,000
reels are now on file (one reel can
accommodate two weeks of the
New York Times). In addition,
the library now is acquiring
books and manuscripts on microfiche, plastic 3" x 5" cards,
each of which can carry up to
1,000 pages of print. Included in
the library's present supply of
microfiche are the complete
works of Jessamyn West - all of
her manuscripts, her longhand
originals, the typescripts, and
even the galley proofs of her
copy prior to printing.
A library changes, not in dramatic leaps and bounds, but
gradually, stably. Things happen,
not overnight, but over periods
of months and years. The
library
and its fundamental
element, the book, the printed
page - is the granddaddy of our
educational "equipment." It
grows, it advances, it sometimes
takes on a new form. It is flexible,
accommodating, adapting to the
demands of the time. Yet it
remains the most solid of
institutions. One suspects it will
not easily allow itself to be
relegated to extinction. The book,
with its uncommon tenacity, will
find its place amidst technology.
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Advisement and Learning Resources:
New Services for a New Age
Dr. Robert K. Rheinish
Director, Learning Resources Center

According to the Chinese calendar, this is the year 4670,
"The Year of the Rat." At Whittier
College it's 1972 - according to
reliable information - and some
exciting things are happening
here this year. The most
significant of them is the new
curriculum with all its concomitant elements: the Advisement
Center, Psychological Services,
Career Counseling and Guidance,
and the Learning Resources
Center. Some of these elements
are entirely new; some are not.
But they dovetail to provide
support for our clientele, the
students, in a more positive and
integrated way.
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Despite the small size and intimacy of the College, a new
student at Whittier often finds
himself in new and unnerving
environment. He may be away
from home, family and friends for
the first time in his life, his new
independence tempered by the
countervailing pressures of
classwork and the clock, vocational direction, the clock, his own
interests and capacities - and
the clock. In response, Whittier
College does what it can.

Freshmen receive an orientation
to the campus, otherwise known
as "What's it all about, Alfie."
He is assigned a faculty mentor if
he is unsure of his major area
of concentration - and most
students are. If he is still unsure
of vocational direction by the
spring, he is referred to a faculty
adviser and the Advisement
Center for further counseling. If
his problem is academic, a diagnostic testing period is followed
by a series of self-help programs
to assist him in developing
communication and study skills.
Programs and services within the
Advisement Center include: an
Advisement and Curriculum
Library, Psychological Services,
Testing Services, Educational and
Vocational Counseling, Educational Study Skills Programs,
Effective Problem Solving,
Concentration and Examination
Behavior, Comparison of Abilities
and Types of Learning,
Exploration of Attitudes and
Goals, Actualization of Human
Potential Program, Student
Couples Program, Remedial Programs in Reading, Writing,
Spelling, and Vocabulary, and
In-Service Educational Programs
for mentors and advisers. And,
of course, the Career Planning
and Placement Center is also
deeply involved in and concerned
with these activities.
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Beyond the counseling and advisement services, the technological
equipment of the Learning
Resources Center aids the student
through his course of study and
supplements his classroom
experience. From the "Proposed
Model for Undergraduate
Curriculum":
"The Learning Resources
Center stands very near the
heart of the model curriculum. From the diagnostic and
remedial services of his
initial year, through the
supplementary and broadening experiences of his final
year, the student will turn to
the Center for those experiences best accomplished
independently with technological aids."
The objective of the L.R.C. is to
provide the best hardware and
software available in the United
States for the implementation
of faculty instructional objectives. They include the Whittier
College Computing Center, a
selection of desk-top computers
for students in math, statistics,
psychology and business; a film
library selected from among
16,000 titles available in the
English language; an audiocassette library (including highspeed cassette duplication
selected from among 14,000 titles);
a video-tape program using onand off-campus resources; a
super-eight film library using
cartridged single-concept films; a
local production facility for
making graphics of all sorts for
direct viewing, overhead projection, etc.; forty study barrels
that are media-equipped; and a
mathematics self-instructional
package.
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VIDEOCASSETTE

The Southern California Area
Information Network is also
housed in the L.R.C. and enables
Whittier College faculty and
other teachers whose school
district has contracted with
Whittier College to retrieve, without charge, a bibliographic listing
of books, periodicals and
papers related to education - all
in a matter of seconds; printing
out of the information takes a
few minutes, and the selection and
collation of the original documents a day or so. At full
development, S.C.A.I.N. will be
self-sustaining and will provide
searches for school people
throughout all of Southern
California. It is a significant
accomplishment for the College to
have S.C.A.I.N. housed in its
campus facilities.
In the near future the Center will
acquire a video-cassette
record/playback capacity so that
individual classrooms may each
receive television programs live,
commercially-produced, and taped
from the air. With it, Whittier
College students can be exposed
to the best and most significant
thought in the world. More
microfiche (a 3" x 5" negative on
which may be printed up to
1,000 pages, at a dollar per fiche)
will be acquired to conserve on
money, space and manpower
in the Wardman Library.
In the more distant future,
computer terminal tie-in to the
Claremont Colleges Computing
Center is probable. This will
afford students the opportunity to
work and learn with computers
that they would deal with
after graduation.
Whittier College students and
faculty need these technological
resources if they are to do the
best job of which they are
capable. The state of the art and
the environment in which we live
demand nothing less.
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An Open Letter to My Students:
from Dr. Michael Praetorius
Assistant Professor of Philosophy

Why are you here?
"If I had it to do all over, I doubt
if I'd go to college. It isn't worth
it."
These are the words of a twentyone-year-old college senior, the
president of the student body at
another California college. He
was quoted a few months ago in
the Los Angeles Times.
I am writing to you to encourage
you, to entreat you, not to let his
disillusionment become yours. It
will, you know, unless you find
your own good reason for being
here, at Whittier.

"The search
does not end with
the learning of
principles."
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Quite frankly, using your
experience at Whittier as simply
a means of finding a mate,
preparing yourself for a "better
job," or authenticating your
intellect with a degree, seems to
me to be a waste of time, effort,
and money. When I ask you why
you are here - and I am asking
you now - I hope you will not
respond with these reasons. You
will do the College a disservice if
you do, since no liberal arts
college exists for these reasons,
and no true teacher teaches with
the aim of helping you attain
these goals. Moreover, you will do

yourself an even greater disservice. Would you use a light
bulb to warm your hands? You
can, of course; but, if you do, you
will obscure the light in such a
way that it will not be able to
fulfill its function; and, moreover,
your ability to see what is there
around you will be impaired. The
raison d'être of a college is the
search for truth. The college is
not so much a thing as a place a place where individuals carry
on the search in community with
others. And the only good reason
for being here, I think, is to
engage in that search.
(Some students have told me, by
the way, that the often-used
phrase 'seek the truth' "turns
them off." I regret that. It really is,
I think, the best phrase to use
when one wants to designate the
aim of the activity of coming to
know, which is what we are
about here. Forgive me, then, but
I shall continue to use it. Perhaps
you, too, will have a better
appreciation of it after I present
my thoughts on it.)
The search for truth
Since you are here, I happily
assume that it is your purpose to
be a part of our community of
seekers. Let us consider the aim
of our mutual search.

About what are you coming to
know? About, for example,
physics? economics? philosophy?
Perhaps; but I hope that is not all.
You should learn the principles
of physics and economics, and
the arguments of the philosophers;
but only so that you can know
better about reality. The search
does not end with the learning of
principles. In a sense, this is only
the beginning. The real search
takes place when you begin to
examine those principles against
the criterion by which they are
judged - i.e., reality. It is
not really the case, you know,
that F=MA rules the physical
universe and that the principles
of supply and demand rule the
economy; it is rather the case that
the physical universe rules
F=MA, and the economy is the
ground of the laws of economics.
Though it is the case that you
should understand the principles
your teachers proclaim, you
should realize that the principles
themselves are not the truth you
seek. The principles depend upon
the truth (and we sometimes quite
properly call them 'truths'), but
you are not yet a man in truth
when you learn the Socratic principle, "Never repay injustice
with injustice," or when you learn
that for every action there is an
equal and opposite reaction.
The study of the principles of the
disciplines should be helpful in
your search for truth, but it will
frustrate you if you do not
recognize them for what they
are - namely, someone else's
description of reality.

What, then, is the truth we seek?
I have just stated that it is not a
set of principles. Is it reality?
I think not. The search for truth
is a difficult task; but what is
is not hard to find. In fact, you
and I constantly are encountering
various parts of reality. The tree
outside my window is part of
reality. So is the bird in the tree.
Surely it is not the aim of
education to search for them. As
a matter of fact, any search
regarding them presupposes that
the searcher already, in a sense,
has found them, and begins with
the least tacit acknowledgment
of that fact.

"Your search. . . is for
the appropriate
relation between
you and the rest of
reality."

Your search is neither for entities
nor for principles. It is rather
for the appropriate relation
between you and the rest of
reality, the way of being in
adequate relation with the world
of things around you. The truth
each of seeks is that adequate
relation. In short, the truth sought
is not a thing; it is a proper
relation between the seeker and
reality. I call this the 'adequate
relation.'
The search at Whittier College
There are several forms of the
adequate relation. All involve
some sort of activity on your part.
The activity which traditionally
has been predominant in colleges
has been empirical cognition observation and generalization.
When I abstract some general
(as opposed to singular or
universal) fact from the tree outside my window (e.g., that it is
what we call a eucalyptus, or
that it is an evergreen, or that it is
60 feet tall), I am engaged in the
activity of empirical cognition.
The relation which results from
this activity, if it is an adequate
relation, is empirical knowledge.
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Empirical knowledge is an important kind of relation between
the tree and me. Do not demean
it. But recognize that there are
other forms of adequate relation
which you also must seek. If I cut
the tree down, for example, or
if I provide it with water, enjoy
its shade, appreciate its form,
or attempt to comprehend its
place as a unique creature in the
whole of Creation, I also am
placing myself in some kind of
relation to it. The relations which
follow these acts are not of the
order of empirical knowledge.
Regardless of the form of the
relation in which we (the tree and
I) stand, it is either adequate or
it is not. The adequate relation
is the one which is appropriate to
the tree and me in the moment of
the act which produces the
relation. The adequacy depends
upon the kind of thing the tree is,
the kind of thing I am, and, with
some forms of relation, at least,
the circumstances of the act.
Whether the relation in which we
stand is adequate or not depends
solely upon me, since it is my
activity in response to the
givenness of the tree which
produces the relation.

"If I cut the tree down,
or if I provide it
with water or enjoy
its shade.. . I am
placing myself
in some kind of
relation to it."

You should take careful notice of
and appreciate the concern of the
faculty at Whittier for all forms
of the adequate relation. The
faculty, speaking through the
Whittier curriculum, is saying to
you that no one form of adequate
relation is sufficient -that the
educated man (in the best sense
of that phrase) is one who
continually is finding himself as
necessarily relating to reality in a
variety of ways, and who is
searching for adequacy in each of
them. We hope that you are
concerned, not only about the
physical nature, the economic
value, and the usefulness to you
of the tree, but also about your
response to it as an embodiment
of beauty, the appropriateness of
your attitude and actions toward
it, and its reason for being here as
a unique part of the cosmos.
We hope that questions about all
of these aspects of truth excite
you. Those questions about which
you are excited are the hallmarks
of your search for truth. We are
saying to you that the truth you
seek has several formal aspects,
that these aspects are kinds of
relations to parts of reality (the
tree, your roommate, the
economy, the law, the College)
and to the whole of reality, and
that you should be concerned to
understand and use all these ways
of relating.
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Thee and me
These thoughts about why we are
here and what we are doing
have certain implications for you
and me as students and teacher.
As a teacher, my function is to be
a light bulb for you to use in
your search - to illuminate
reality, the better for you to see it.
I use propositions, arguments,
demonstrations, the writings of
great men, assignments, examinations, grades, and various other
methodological and pedagogical
tools to fulfill this function.
The tools are not the truth you
seek. Do not be so blinded by the
light bulb or aver-concerned
with the use (or, worse, the
misuse) of the tools, that you fail
to see what is being illuminated.
My function as a teacher is to be
like a navigator or guide. Like
all other teachers, I am pointing
out the direction in which I
think you must move to bring
yourself into a more adequate
relation with reality. You are the
captain of your ship. You are
the one who gives the order to
"get underway" and who determines the course of your ship. My
dty is to recommend, with
every conviction my heart and
mind possess, the way I think
best, i.e., true. Do not be confused
or seduced by those who presume
to drive your ship. They are
not teachers in truth.

"As a teacher,
my function is to be
a light bulb for you
to use in your
search."

"I am not a sculptor
and you are not
inanimate clay."

As a teacher, my function is
similar to that of a medical
doctor. The medical doctor helps
the body heal itself. The body
does the work; the doctor helps it
along. Do not be misled into
thinking that my teaching will
produce the adequate relation
between you and reality. I am not
a sculptor and you are not
inanimate clay. The product healthy or ill - is yours. The
"improvement of your soul,"
although it is my hope for you, is
not my aim - nor should it be.
My goal is the improvement of my
soul, a task undertaken in
community with you. So should it
be with you.
Finally, remember this: You are
more than students; you are
teachers as well. To seek truth is
also to teach, to love, to defend,
to speak, and to live it. The
words and deeds you say and do
express by example your grasp
of truth, your conception of
the adequate relation, the way
you are with the world. In this
respect, I am your student. The
duties of the teacher discussed
above apply to both of us; and
so do the cautions to the student.
This, in part at least, is the
significance of the fact that we
are "junior and senior scholars"
at Whittier.
How goes the search with you?
Sincerely,

Michael Praetorius
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Beyond the
Academe

The hallowed halls
of learning have
shed their physical
bounds.

Lee Gardner '72

The "Ivory Tower" concept of a
college education has spent the
last few semesters on its deathbed, replaced by the new concept
of "active involvement." In
keeping with changing needs,
Whittier College of the 1970's
has displayed exciting potential in
helping create this revolution
in higher education and, with its
new curriculum model, already
has begun to actualize educational
reform.
The overall educational philosophy of Whittier College, redefined
to produce an intellectually
liberated individual, calls for a
rebuilding of the old educational
structure and the establishment
of a new kind of educational
environment. The anachronistic
concept that a college education
should be merely a training
ground for future employment or
that it should remain aloof from
the "real world" - in order
for one to theorize about that
world - is discarded. The
educational system instead
creates an environment in which
students and faculty are constantly involved in the "real
world," experiencing it as it
actually is, analyzing it not from
some removed point-of-view but
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replaced by a free and open
examination of the contemporary
scientific, social, political, and
economic problems of their local,
national and world-wide environments. The students who gain
the skills of analysis and
communication with which they
can interpret reality will be
prepared to become actively
involved in changing it.

c':•iOrii
"The Student's Progress" from
Life in the Medieval University
TR

from a position of reality. In this
condition, students cannot be
complacent or trained merely
to fit into a predetermined mold.
They can become intellectually
liberated individuals only where
rigid structures have been

Key to this revolutionary educational system is a redefinition
of the classroom experience.
Traditional student-faculty
relationships, in which the educational experience is limited to
the transfer of the professor's
lecture notes to the student's
notebook, has developed into a
relationship where junior and
senior scholars (the new terms for
students and faculty) work
co-operatively in their mutual
search for truth and understanding. Junior and senior scholars
become involved as colleagues,
rather than adversaries, in gaining
the skills of the liberated
individual. In addition to redefining student-faculty relationships,
the educational experience
moves beyond the physical
limitations of classroom buildings
and static textbooks to practical
experience in the larger
community.

The four-week January session
instituted this year has been
designed to create precisely the
new "active involvement" kind of
educational experience demanded
by changing times. The classes
during this interim session deal
with contemporary real-life
problems not only by reading the
expert scholars in the subject
area, but also by going beyond
the confines of the campus to
examine first hand the problem.
The exercise affords junior and
senior scholars an opportunity to
put into practice some of their
acquired theories of problemsolving - to become actively
involved in finding solutions to
real problems.
The "Beyond Feminism" class, an
interdisciplinary religion-sociology
course offered during interim,
explored traditional sexual
stereotypes and the ways in which
they have contributed to the
oppression of women in America.
The class then explored the
Women's Liberation Movement
to see what was being done to
change this condition. Students
not only read about the movement, but also attended many
events originated by the movement, i.e., plays about sexual

stereotypes, day care centers, and
political rallies of the woman
who is running for President.
Having gained the necessary
practical analytical skills, this
class of intellectually liberated
junior and senior scholars was in
a position to act or consider the
problem from a more enlightened
point of view.
The "University and Politics"
class, taking a similar approach to
that of the "Beyond Feminism"
group, began by examining the
various student movements in this
country and then relating them
to student movements in foreign
countries. The class examined
and analyzed the controversy of
the Kent State tragedy, and
explored the university's role in
military research. By the end of
the session, students had gathered
the necessary information to
act intelligently and
knowledgeably.
The "Contemporary Theater in
Western Europe" class spent the
January session touring Europe,
attending the performances of
contemporary plays and analyzing
them in light of today's societies.
This class was able to free
itself from the limitations of the
classroom and experience the
subject matter in its natural
environment.
We have only begun to discover
what a truly revolutionary
experience higher education can
be; the possibilities are unlimited.
The hope is that as a college
community we can move together
in seeking creative means to
produce the liberated intellectual
- one who is actively involved
in solving the problems that
plague us from Painter Avenue to
the People's Republic of China.

Some suggestions to help actualize
the educational revolution at
Whittier College come to mind.
A single unified system of college
governance might be created
which would see students, faculty,
alumni, and administration
working together as equals in
establishing educational policies
and deciding how funds could be
most effectively spent. A
significant step in this direction
has been taken by the administration's acquisition of seats on
most trustee committees for
students and faculty. Secondly,
formal examinations might be
replaced by evaluation of student
performance in more meaningful
ways. The new grading systems of
High Pass, Pass, and the
Letter of Evaluation are helping
to do just that. Finally, the
Learning Resources Center can be
substantially expanded to provide
the latest tools of technology
in Whittier College's quest for
understanding in our
contemporary world.
Through the new educational
structures that have been
established and by exploring the
possibilities of growth, Whittier
College can be in the vanguard of
revolutionizing American higher
education. Won't you join us
in our quest?
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ALUMNI PROFILES

While studying at Whittier, Roger
Johnson '64 worked as a technical
assistant, designing and building
sets for director Russell Green
in the drama department. Today,
known professionally as R. Bradford Johnson, he is an awardwinning artist in the Whittier
area, having garnered a total of 49
awards in the last six years alone.

In 1965 he converted it to an art
gallery, and last year closed it in
order to open up the Idaho Studio
in La Habra. A designer and
commercial artist who has done
the sets for the Captain Noah
program on Channel 30, Johnson
is best known for his paintings of
Americana Realism, and is now
represented by Zantman Art
Gallery in Carmel. In addition to
his art, he devotes much of his
time to being a La Habra reserve
police officer.
Holder of a Helm's Foundation
Art Scholarship at Whittier,
Johnson remembers Russell Green
and Miss Loughlin of the art
department as having left strong
impressions on him.
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When Mabel Hodson '09E left
Whittier in 1905, her classmates
numbered just nine.
Dr. Charles E. Tebbetts was
president then, doubling as a
full-time math professor, one of
Miss Hodson's favorite teachers.

ROGER JOHNSON '64

Johnson, who started working
professionally at the age of 14 as
a commercial illustrator for a
Whittier advertising and printing
firm, spent 21/2 years as one of
the technical assistants for drama.
During his senior year he
designed floor plans for a Whittier
construction firm, then opened
his own commercial art firm,
Apollo Graphics, upon graduation
in 1964.

MABEL HODSON '09E

And Founders Hall, a mere 11
years old, was Whittier College in
the most literal sense.

Photo courtesy of La Habra Daily
Star-Progress
"I don't regret having taken any
of the classes I did. English
helped me in writing promotional
pieces; history taught me about
the follies of man; drama and
theatre gave me the ability to
work with people; and even
Dr. Upton's freshman Basic
Communications was important in
aiding me in the thought process."
Like many, Johnson finds that
Founders Hall is what he misses
most, and with unusually good
reason. "While I was working for
the drama department, Gordon
Sanford and I had our own
technical office in Founders. We
practically lived there. We
worked there, studied there, and
when we were designing and
building until late at night, we
even slept there. Our office in
Founders was really a home away
from home. I knew every inch of
the entire building - even its
secret stairways.
"I wish that Founders could be
rebuilt. While it would never have
the same charm, it might at least
put back some of the nostalgia
that's missing."

"The campus was very pretty
then - I'm afraid I could never
find it quite the same without
Founders," says Miss Hodson,
voicing the sentiments of most
Whittier alums. Miss Hodson, a
teacher in La Habra and Turlock
for 30 years, now resides in the
Rogue Valley Manor in Medford,
Oregon.

During her two years at Whittier,
Miss Hodson found the College "a
good place to be, with many fine
teachers," including Dr. Tebbetts
and her English professor,
H. E. Harris. She remembers her
favorite part of the day as the
Song Service.
While going to school, Miss
Hodson lived with her grandmother in Whittier; in those days,
it would have been much too long
a commute from her home in
La Habra.
After Whittier, she taught first
grade and, "while I enjoyed
teaching, after 30 years I decided
it was time to retire. My only
regret is not knowing what
happened to my students, what
they're doing, where they are. I'd
like to hear from them."
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